Engaging
Adult Learners
with Digital CLIL
These guidelines explore and model best practices in incorporating technology
into teaching, assessing and communicating amongst adult language learners.
The activity content within this document is applicable for face-to-face, blended,
and online instruction.

"The European Commission's support for the production of this publication does not constitute an endorsement of
the contents, which reflect the views only of the authors, and the Commission cannot be held responsible for any
use which may be made of the information contained therein."
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Introduction
4 key questions about Digital CLIL
1. What is Digital CLIL?
CLIL is an acronym for Content and Language Integrated Learning. It is an integrated
teaching methodology with which a specific discipline is taught through the use of a foreign
language. The lesson is based on disciplinary content, while the language acts as both a
medium and a learning objective.
The concept of Digital Learning goes far beyond what we commonly call e-learning. The
term Digital Learning refers to a variety of channels and tools that support training
programs and allow people to be engaged and trained effectively whilst acquiring
technological literacy and improving confidence in the use of technology. To be defined as
such, Digital learning must take place through: a) the creation and use of a network by
teachers and students; and b) the use of multimedia; such as RSS readers, social
networks, mobile applications, gamification initiatives, user forums, video channels with
tutorials and video lessons, cloud-based environments, electronic agendas, virtual
classrooms, e-learning platforms, MOOCs, and webinars.
Based on the previous definitions it can be perceived that Digital CLIL is an integration of
the two methods. Designing a lesson with Digital CLIL means building a learning
experience in which to integrate language, digital and disciplinary skills, As well as
intercultural understanding.

2. What is not Digital CLIL?
Digital CLIL should not be considered as a method for learning second languages and the
use of online teaching technologies simply for the delivery of content to students, but,
rather, an educational approach.
It is not CALL methodology - Computer assisted language learning (CALL) includes any
process in which the learners improve their foreign language competence through the use
of technology, such as computers, smart phones, tablets and consoles.
It is not LSP - Language for Specific Purposes (LSP) implies the development of foreign
language communicative competences associated with a current or future profession of a
learner.
It is not bilingual education - Bilingual education, or dual-language education, refers to
academic programs taught in two languages. The adoption of this methodology ensures
that students who are not proficient in a language are given equitable opportunities, so that
they may complete their education.
It is not distance learning - Distance learning, or distance education, refers to different
forms of education in which instructional interactions are conducted over audio/visual
technologies. This approach therefore refers specifically to the environment in which the
class interacts.
It is not blended learning - Blended learning, also known as hybrid learning or mixed-mode
learning, is a teaching practice that blends together in-person and digitally-based learning.
Thus students are able to be taught by a teacher in a classroom as well as completing
online components.
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3. Why use Digital CLIL?
Researchers show a positive view regarding the perspective of CLIL for the acquisition of
cross-curricular skills. This approach is able to bring benefits on various fronts, as it is
outlined within a framework that considers 4 basic parameters: Content, Communication,
Cognition and Culture.
Content: refers to the subject or theme of the lesson or course. The teaching of content is
not limited to the transfer of knowledge but must enable students to construct their own
understanding of the subject.
Communication: refers to students using the target language to communicate their
thoughts, opinions, attitudes, and discoveries related to the lesson content. Students learn
to use language and use language to learn, as well as learning to use technology along
the way.
Cognition: Cognition refers to the critical thinking skills that students use to engage and
understand the course content; problem solving, decision-making and reflecting on their
learning.
Culture: Students are encouraged to consider themselves as citizens of the world,
respecting both their own culture and others. ‘Otherness’ is a vital concept. The ultimate
goal is to promote global awareness and understanding by studying through a foreign
language and learning to be part of the worldwide digital space.
The Recommendation (2006/962/EC) on 18th of December 2006 of the European
Parliament and the Council on Key Competences for lifelong learning identifies eight key
competences:
1. Communication in the mother tongue;
2. Communication in foreign languages;
3. Mathematical competence and basic competences in science and technology;
4. Digital competence;
5. Learning to learn;
6. Social and civic competences;
7. Sense of initiative and entrepreneurship; and
8. Cultural awareness and expression
Competences acquired through Digital CLIL methodology are interdependent and
transversal.

4. When should I use Digital CLIL?
The integrated nature of Digital CLIL means that it can be applied across all subjects;
Business, Humanities, Natural, Applied and Social sciences. In European primary and
secondary education CLIL is quite well established, while it is not so widely applied at
tertiary level education or in adult education - despite the great potential it has in fostering
lifelong learning.
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Structuring a Digital CLIL lesson
In building a Digital CLIL lesson the teacher/trainer must take into consideration many
aspects of the standard CLIL methodology. CLIL -Content and Language Integrated
Learning- is a dual-focused educational approach in which an additional language is used
for the learning and teaching of both content and language. In the Digital CLIL we have
two additional elements to incorporate in the lesson among content and language, which
are, the digital skills component and the digital technique of delivery.
Digital CLIL is not a new form of language education and it is not a new form of subject
education. It is, however, closely related to and shares some elements of a range of
educational practices.
CLIL is a methodology that, when applied correctly, can shape our learners’ futures.
Teachers hold the key to making that happen and it all starts with a lesson plan. Due to the
complexity of the methodology, it may not always be easy to plan effectively a CLIL lesson,
the following section explains which aspect a teacher may take into consideration for
planning a successful Digital CLIL lesson.

Identify goals and outcomes indicators
The activities must be designed in a way to support the student to meet the lesson
objective. Make sure that you have identified your global goals, teaching aims and learning
outcomes. The global goals refer to your vision for the course: is the lesson helping you to
achieve that vision? The global goals should be embedded in the unit planning. Following
this, check that the teaching aims are clear, there should be no grey areas. The learning
outcomes also need to be defined and you should know which ones can be measured and
how you will measure them.

Differentiate content-obligatory and content-compatible language
In any CLIL plan, it is important to differentiate between any content-obligatory and
content-compatible language.
Content-obligatory language is a term used in CLIL contexts to describe the vocabulary,
grammatical structures and functional expressions that learners need, in order to gain
knowledge of a subject, to communicate that knowledge and to take part in classroom
tasks in a non-native language. Every subject has its own content-obligatory language. In
Digital CLIL, you might focus on the vocabulary, grammatical structures and functions that
learners need for studying specific curricular subjects e.g. ICT: rows, columns and cells,
passive forms, explaining how to use a database.
Content-compatible language is ‘functional language’ that supports learning. It allows
students to express learning, to communicate, to follow instructions or to give instructions.
It is helpful but not mandatory for achieving the lesson objective.
Differentiating the “language of learning” and the “language for learning” is important for
structuring the right vocabulary that students might know.

Build your scaffolding
Each activity provides further scaffolding for the original task. If you haven’t considered
how to scaffold the content learning, there is a good chance that some of your students
may get left behind. Scaffold the contents in a way that your learners can reach the
content based on information received from the previous contents. In doing so, check that
any presentations of new content are clear and that the content is accessible.

Take into consideration the 4 C’s
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Activities and tasks are the building blocks to any lesson. In CLIL we need to ensure that
they relate to the global goals, aims and outcomes in terms of the 4 ‘C’s (content,
communication, cognition, and culture).

Provide a holistic educational experience
CLIL is content-driven, and this is where it both extends the experience of learning a
language, and where it becomes different to many other language-teaching approaches.
CLIL is also an inclusive term that binds together the essence of good practice found in
different environments where its principles have been adopted. Good CLIL practice is
realised through methods which provide a more holistic educational experience for the
learner. Furthermore, the insertion of the digital component must reinforce the holistic
experience and positively encourage the learners in a technological environment.

The Digital component doesn’t change the core aspects of the CLIL
methodology
The digital component brings to the CLIL methodology an alternative method of delivering
the course but doesn’t change the main aspects of CLIL. In addition, the digital skills must
also be considered as a course content and therefore taught as such within the course. In
addition, consider also that ‘digital delivery’ may not necessarily increase the student’s
attention - something boring on paper may still be boring on a tablet or a laptop.

Check that your students know what's expected of them
Are the students using the target language? Ensure that there are adequate opportunities
for practice new language structures in your sessions. As with any lesson that incorporates
language teaching and learning, ensure that your instructions are clear, at the appropriate
level, and that they relate to the cognitive demands.

Encourage communication
It is very important that teachers adapt their methodology in order to encourage
communication. Using language to learn whilst learning to use language, as well as learn
to use technology while using technology to learn.
Communication is both an activity and a tool. Stimulate students to use the target
language to communicate their thoughts, opinions, attitudes, and discoveries related to the
lesson content. Within Digital CLIL it may be effective to suggest a new tool to the students
and ask them to learn how to use it first. After they figure it out, they can offer a
micro-lesson to teach everyone else.

Support learning
Successful CLIL lessons support learning. In order to achieve this most effectively, we
must identify which types of ‘scaffolding’ we need to employ at various stages of the
lesson and/or course. The only way to do this is through analysis of the content and
identifying potential areas of difficulty. Furthermore, we (teachers) need to be in the habit
of recycling language used in previous lessons. In a digital environment there will be much
greater demands on setting clear and detailed instructions, extended explanations and
demonstration.

Differentiate
Ensure that any questions or problems to be solved are set at the appropriate level. All of
the learners should be able to progress, albeit with varying degrees of success, with the
information provided in the sessions. Considering that classes are very rarely
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homogeneous, it is very important to build in ways of assisting the learners at various
stages through the CLIL course - ‘chunk’ the information down into easily attainable units.

Be aware of classroom culture
A vital component of CLIL is culture. There are several questions that you should ask
yourself. The first being, how will my lesson contribute to changing classroom culture? It’s
also very beneficial to look for opportunities to raise awareness of any cultural differences
between your class and that of the language and content. In shaping our learners, we
should also try to identify and exploit links to other subjects that the learners may be
studying. In Digital CLIL we may reconnect also to technological environments and soft
skills for understanding the cultural differences in the class.

Assessment
Opt for more on-going assessment with a lot of feedback (formative assessment) and
fewer summative tests. All lessons should have forms of assessment built into them, but in
CLIL it is even more important due to its dual-focused educational approach. In the
planning stages of a CLIL lesson we must build in instances that will allow both the
learners and us, the teachers, to know what has been learned. Of utmost importance is
making a decision on what will be assessed to ensure that the feedback informs and
encourages further learning.

Reflection
The final stage of successful CLIL planning is that of reflection; it is also the catalyst for
making things better. Ensure that you include opportunities for reflection in a variety of
interaction patterns (groups, pairs). Just as we take the time to go over our lesson plans
and decide what we might want to add or take out; build in ways of collecting the learners’
views of your lessons.

Digital CLIL Checklist
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As with any new method, it may not always be easy to plan a Digital CLIL lesson
effectively every time, especially the first time. But if you manage to tick at least 7 of the
following questions, you are definitely on the right track to building a productive Digital
CLIL experience for your learners.
❏ Are the learning goals and outcome indicators of my lesson clearly
identified?
❏ Have I made clear what is content-obligatory and content-compatible
language/vocabulary in my lesson?
❏ Have I included any observations or notes on the questions or references I
need to build my scaffolding?
❏ Have I taken into consideration the 4 C’s when preparing the content of the
lesson?
❏ Have I identified potential difficulties related to either content or language and
possible solutions?
❏ Have I included opportunities to encourage students to use the target
language?
❏ Have I included reminders or notes on how to check if my students are
involved?
❏ Is the content of my lesson differentiated to allow success at various levels?
❏ Have I taken into consideration any variations in classroom culture?
❏ Have I included several assessment opportunities for mutual feedback?
❏ Have I included a good mix of pair-work, group work or individual activities ?
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Example structure of a Digital CLIL lesson
This session is focused on “Digital marketing”, it encourages participants to explore its different approaches and working skills.
We take the contents and elements as examples for structuring a Digital CLIL lesson focused on digital skills.
Key learning outcomes
By the end of the lesson participants will be able to:
- Identify core principles of digital marketing
- Consider a wide variety of examples of activities used by digital marketers
- Begin to identify key digital skills and their use in digital marketing
- Develop digital skills
- Provide examples of digital marketing strategies
Overall Session Time: 2 hours
Time

Activity

Resources

Digital Skills
Practised/Obtained

Padlet
www.padlet.com

The learners will use an
online tool to
demonstrate collective
brainstorming

Introduction to Digital Marketing
Create a Padlet with the question - Why is Digital Marketing Important? and share the link. Then ask the participants to add their thoughts to the
Padlet.
Follow up the task by summing up these five key points:
10
mins

1. It’s designed to help people find answers, solutions, or products
they want
2. It helps small businesses compete with big corporations
3. It reaches people exclusively through Internet-connected devices
4. It’s more affordable and efficient for businesses than traditional
marketing
5. It’s primarily based on search engines and a marketer’s
understanding of how a search engine works
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20
mins

Introduce the Principles of Marketing
While digital marketing is very different to traditional marketing, the
principle remains the same:
You want to engage your customer demographic and encourage them to
buy from you.
Ask feedback to the participant about concepts like:
- Product life cycle
- Product classification
- Branding
- Packaging

Learners will consider the
concepts of digital
marketing.
The power of video
As a follow-up activity, the
(Flipgrid/Zoom/Moovly) learners could be asked
to create a short video
about one of the
concepts.

Digital marketing quiz
Share the link to the Google Form Quiz and explain that the quiz doesn’t
necessarily have right or wrong answers to each question, but it will
encourage them to consider what they believe is efficient in digital
marketing.
15
mins

When completed, show the responses summary on the screen and ask
participants to justify some of the responses.
If anyone has a different answer to the majority, ask them to explain their
thinking.
Explain that digital marketing actions depend on the context and the
target. The efficient activity may be the one which adapts better to the
target.

Google Forms
https://docs.google.co
m/forms/

The learners will be
shown how a tool can be
used to collect and
analyse data in real time
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Digital Marketing Strategies
The ideas that make digital marketing unique are the strategies behind it.
Create a collaborative workspace in Trello, Wrike, Google Doc, etc.

60
mins

There are a surprising number of strategies that go into digital marketing.
We can break digital marketing down into four major strategies:
- Search Engine Optimization
- Content Marketing
- Social Media Marketing
- Email Marketing
Explain strictly what they are and ask for any feedback on the 4
strategies.
Divide the participants in 4 groups and assign one strategy to each group.
Ask the participants to discuss how they might implement the strategy
assigned to the group.
Ask each group to contribute the results of their discussions on a Trello
board, Wrike note or Google Doc.

Collaborative tools
(Trello/ Wrike/Google
Doc)

The learners will
familiarize with digital
tools and will practice on
the use of different tasks
of Trello, wrike etc
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Compare Digital Marketing to Traditional Marketing
Comparing digital marketing and traditional marketing is crucial to
establishing an understanding of both.
In a nutshell, this entails comparing a Google search to a television
commercial.

15
mins

Other comparisons may include:
1. Digital marketing brings people to a company; traditional marketing
makes a company reach out to people.
2. Generally, Digital marketing has a much higher ROI than traditional
marketing.
3. Digital marketing takes place over the Internet; traditional
marketing takes place over televisions, radios, etc.
4. Digital marketing aims to help someone solve a problem; traditional
marketing interrupts someone’s daily life
5. Digital marketing is naturally engaging since it answers a question;
6. Traditional marketing is unengaging since it stops someone from
enjoying something they like.
There are more differences than just these; ask for feedback or
suggestions for other comparisons.

Collaborative tools
(Trello/Wrike/Google)

The learners will
consolidate their
understanding and
develop an alternative
strategy and share with
the rest of the group
using an online tool.
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Management of an online Digital CLIL classroom
It is common knowledge in education that an extremely important and challenging aspect
of the teaching process is actually classroom management. This is the area that educators
and trainers find the most difficult part of education and where they need the most
consistent professional development, as this is the area that no pedagogical and
methodological training programmes offer enough practical training and guidance for.
Classroom management is the ‘make or break’ of the pedagogical activity of teachers and
trainers: they can be very highly prepared in their subjects, but if they do not follow a
consistent and comprehensive classroom management plan, they cannot reach the full
potential of their teaching activity and could face serious difficulties.
Classroom management, on a whole, is a very challenging part of the educational process,
but teaching virtually throws all of that into a loop. It can be a tough ask for learners to
cooperate in person, but in the context of the current pandemic situation with COVID-19,
whereby almost all educational establishments have implemented an online teaching
setup, it can be a real cause for havoc. Apart from efficient classroom management,
teachers must also ensure that their digital classroom platform is managed effectively, their
teaching materials are digitised and appealing to the learners, their evaluation and
feedback is sound and timely and not to mention to ensure that their learners students will
learn the same amount of content and attain the same level of efficiency as they might in a
face-to-face classroom setting.
So, how should teachers and trainers approach the management of an online Digital
CLIL classroom?
What are the differences in managing an online classroom opposed to face-to-face
sessions?
Online Digital CLIL Classroom Management and Motivation
A major difference between teaching online instead of face-to-face is that we must learn to
manage without many of the classroom management strategies we have been applying in
a face-to-face context that have involved paralinguistic features: body-language, gestures,
tone, eye-contact, etc. Every teacher and trainer who has faced the sudden switch to
online teaching during COVID-19, has also experienced the diminishing impact of
classroom management techniques that had worked efficiently before in the face-to-face
context. Educators feel a reduced level of motivation and involvement on the part of their
learners in the online sphere and a heightened sense of detachment.
In the online classroom educators need to consider themselves more as leaders, rather
than pure ‘classroom managers’ and in this way an increased sense of leadership needs
to be incorporated into the teaching process, rather than just directing the learners using
an instructional approach. In the online context learners need to be made ‘responsible’ and
‘aware’ of their own learning, they need to fully understand the reasons behind our
directions and instructions. They need to feel important and that they do have a strong
stand in creating the classroom norms and expectations. They need to understand the
‘why’ behind the pedagogical decisions of the educators and the fact that they are the
active ‘partners’ within the teaching process. Involving learners actively into the teaching
process will increase their intrinsic motivation, which is the key and the ‘engine’ of studying
online successfully. If learners are only extrinsically motivated, they will get lost in the
pipeline of learning online.

Useful and practical strategies for managing an online Digital CLIL
classroom
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It is very important to keep in mind that when teaching online, teachers / trainers need to
make the transition to student ownership efficiently. They need to find the learners’ key
motivational factors fast, if not they may not show up for class at all, or in order to tick the
box and be ’present’ in the class registers; they will sign in but with the camera switched
off. Online classroom management is a delicate balance. Teachers/trainers have to set the
tone for what the new normal looks like and be flexible. They need to be aware of the
learners’ needs and interests and respond to them efficiently. They also need to speed up
the pace and change the content in order to enhance learners’ involvement and motivation
when they get bored or frustrated.
Below are some practical strategies/ideas for managing an online Digital CLIL classroom:

1. Involve learners in setting up some ground classroom rules
If learners have a say in creating the classroom rules, and these are not ‘prescribed’, they
will be more motivated to follow them. A useful practice activity during the first class could
be a group activity in which learners have the opportunity to give their input in establishing
some ground rules for the efficient delivery of the class. The steps of this activity could be
as follows:
1. Discuss the importance of setting classroom rules with the learners, and explain
that their input would be invaluable
2. Split learners into groups in breakout rooms and ask them to come up with their
their own list of rules (offering some guiding questions would be very useful)
3. Then, return to the whole group for the feedback part to compare suggestions and
create the final list of rules.
Teachers / trainers might find that students suggest many of the rules they have intended
to mention. Moreover, they might point out some aspects that the teachers have not even
considered.

2. Engage learners and involve them actively in the teaching process
If we consider a traditional classroom setting, engagement is considered ‘added value’,
rather than a natural pedagogical tool or classroom objective. Teachers would like to
involve their learners in engaging activities, but this needs extra preparation, time and
organisation, not to mention that it involves a heightened level of noise. These factors
usually lead to teachers opting for respecting standards and keeping ‘order’ in the
classroom, rather than going the extra mile and stepping out of their comfort zones - thus
engagement usually loses out.
Priorities are changing though in the online setting; the need for engaging learners is a top
priority in order to keep them motivated to attend the classes and actively contribute. The
dynamics of teaching and learning is different in the online context, as there is no need for
lengthy theoretical lectures and explanations, but rather practical hands-on, ready-to-go
exercises and activities. Learners studying online have access to endless sources of
theoretical information, thus teachers need to use their time preparing exciting and
engaging online lessons.
The pace of the individual activities needs to be made more dynamic and the types of
activities more varied as compared to a traditional face-to-face classroom setting.
Otherwise activities can drag on and learners can lose interest. Learners studying online
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learn more through problem-solving and task-based activities than by absorbing theoretical
knowledge. They also need to be made more aware of the learning process and be made
more responsible for their own learning through self-study tasks. It is advisable to keep
whole-group activities to a minimum and instead engage and involve learners in breakout
pair and group sessions, setting hands-on practice tasks. If we can engage and motivate
our students, online classroom management is almost done automatically.

3. Encourage personal connections through small-group tasks
In an online context learners need more emphasis on personal and human connections
than in a traditional face-to-face setting. Working in a whole-group setting is also
reassuring, however it is difficult to have meaningful online conversations with a large
number of people and usually the shy or the less motivated ones won’t take part actively. It
is advisable that teachers plan for frequent small-group activities for their learners. This not
only enhances team and pair-work, but also encourages them to connect on a more
personal level with each other. Teachers need to get to know their students as well as
possible on a personal level, they need to fully encourage and support them during the
learning process, as well as listen to their difficulties and frustrations about learning online.
Students learning in an online context will need extra encouragement in order to stay
focused and motivated. Their level of motivation can also be enhanced by giving them
regular opportunities to think about and formulate, and reformulate their online learning
goals according to their progress throughout the course. Teachers need to be more
supportive than in a face-to-face context, they need to apply positive and constructive
feedback instead of taking back control and being judgmental.

4. Keep a slower pace, give sufficient amount of instructions in a clear
and logical way
Instruction in the online context cannot be comparable to the usual pace of instruction in a
face-to-face context. The two types of instruction have different characteristics and one is
not more or less efficient than the other - they are different. Both teachers/trainers and
learners need to adjust to the new pace and challenges of online learning and need to get
accustomed to the new digital programmes, platforms, applications and exercises required
in online teaching/learning.
Learners will easily get overwhelmed and frustrated if teachers don’t keep in mind the
specifics of online teaching and don’t wind down the pace of instruction. Many teachers
make the mistake of assigning too much work to their online learners, which they simply
cannot complete. Learners will eventually get so demotivated by the constant challenges
and huge work-load that they will simply quit the course. Thus it is advisable for teachers
to focus on making sure the online learning experience is fun and enjoyable, and then,
once everybody is comfortable learning online, the pace can be picked up. Eventually,
once the phase of getting accustomed to the practical and pedagogical aspects of learning
online, learners can learn as quickly as they would in a live classroom setting. The general
experience of many teachers is that over the duration of a course learners actually cover
and consolidate more content when learning from home.

5. Prepare and test the technology before the lesson
Being prompt and testing the technology before the lesson is the make or break of an
online lesson. There is a lot of temptation in terms of which online teaching tools and
applications to use, however, it is advisable that teachers focus on getting familiar with
only a few online tools, and master them very well. In time, they can increase their digital
toolbox with other new apps, but not before they are using a few very comfortably.
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A great danger of teaching online is overwhelming the learners with a plethora of
applications. For teaching synchronous lessons, teachers will need a video-conferencing
app, but they will also need to use a learning management system (LMS) for uploading the
course content, assigning work and providing feedback. Thus learners have to navigate
through two core applications from the start. Other useful applications that would enhance
the visual experience as well as active collaboration are presentation programs,
collaborative documents, and different educational apps that offer extra practice
opportunities. It is advisable that teachers use another 1 or 2 extra online tools or apps
during a lesson apart from the core video-conferencing and LMS tools, otherwise learners
can be digitally overwhelmed.
Choosing the most suitable video conferencing programme is the top priority of each
teacher/trainer teaching in an online context. It shows great online classroom management
skills if teachers master its use. It is important that they know how to mute a student, how
to set up and organise a breakout room activity, how to change rooms in order to monitor
the activity and offer relevant feedback and how to bring the learners back into the main
session at the end of the activity. It is also very important for the teacher to learn to be
extra careful about muting themself while changing rooms, otherwise a muffled
background noise would be audible.
Another important aspect for easing the material sharing process is opening the teaching
and auxiliary materials as well as visual aids in separate windows. Thus each of them pop
up in the contents when sharing the materials and the teacher can have all of them at
hand during the class.

6. Differentiate and cater for different personalities
Learning in an online context is challenging as it is, however, it can be daunting for more
timid and quiet learners and there is a danger for stronger and more extroverted learners
to take the floor constantly. Thus it is important for teachers to know their learners well and
to think about each learner’s personality and the ways in which digital learning may be
easy or challenging for them. It is advisable that teachers structure their lessons in such a
way that all students can be successful and have opportunities to actively participate. More
introverted and quieter learners need more processing time, opportunities to express their
thoughts before sharing with the whole group, as well as a safe environment for them to
express themselves.
Teachers need to be as encouraging as possible to create a safe, friendly and supportive
environment. They could even choose to mute certain students from speaking if they are
dominating the conversation and encourage chat box and commenting features to balance
student voices and offer extra class instructions to balance the level of learner contribution.

7. Flip the Classroom
Teaching and learning in an online CLIL context gives the perfect opportunity to flip the
classroom. Any theoretical explanations and main input/presentation parts of the course
can be recorded and shared with the learners before the class, so that they could
familiarise themselves with the content and prepare for the lesson; thus leaving the online
class time for practice and consolidation. This would give the teachers the opportunity to
fully engage their learners by eliciting questions from the learners' understanding, debate
activities and interactive pair and group tasks during the ‘live’ sessions. Dry, lecture-type
lessons can lead the learners to turning their cameras off and working on something
completely different. A flipped classroom setting would also contribute to making learners
more responsible for their own learning.
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8. The importance of feedback
Connecting and frequently checking in with the learners with regards to how they feel
during the lessons and how they are getting on with the course content is a major aspect
of the online teaching/learning process. It enhances constructive collaboration, trust and
team-work between teacher and learners. The learners can feel that the teacher is
sensitive to their needs and expectations and is flexible enough to alter the content and
even the method of delivery to bring the most out of the lessons. A key aspect to the
success of the course though is offering periodical written feedback to the learners,
offering them information about their strengths, weaknesses as well as areas to be
consolidated. This powerful classroom management tool will offer the teaching process a
high level of transparency and will set attainable goals.

9. Have a dress code
In an online context, it is very easy to feel too cosy in the comfort of home, and so not to
tune in properly to the productive context of the learning environment. Thus it is advisable
to bring the online classroom closer to what a face-to-face classroom environment would
feel like by asking the learners to dress up in the same way they would normally get
dressed to go to the physical lesson. Also, teachers should ask the learners to sit at a desk
or table instead of sitting on their bed or sofa, so that they can be as productive and alert
as possible.

10. Talk to the camera as if you were talking face-to-face
Most people are absolutely dread showing themselves on camera and allowing their peers
and teacher to see them in a familiar context. It is surprising how many of us are camera
shy. The webcam also invades our home and our ‘safe haven’, thus it is far too easy to
simply turn off the camera, mute yourself, and completely disengage from the lesson. This
is a dangerous recipe that can result in students completely ignoring the lesson and the
course and even doing something completely different during class time. These are
dreadful and de-motivating moments for teachers and they can completely kill the group
atmosphere.
Remind students that everyone else is in the same position: sitting in front of a computer
trying to be a part of the class. Teach them what proper eye contact looks like through the
camera, encourage them to smile, respect each other, and talk politely to one another.
Even when the only way to connect with a person is through the internet, that person is still
a person with feelings, ideas and goals.
Teachers also need to be more animated and active than they would be in a standard
face-to-face classroom, otherwise the learners can get easily distracted. This works
naturally for some teachers, however more introverted and quieter teachers find it
extremely difficult and feel as if they were ‘clowns’ in a circus trying to make learners have
a reaction, smile, laugh and stay active and engaged. Checking in with the learners
constantly, seeing how they are getting on with their tasks is also very important.
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Conclusion: Getting started with online Digital CLIL classroom
management

Indeed, classroom management, in its traditional sense, is very different from the efficient
management of an online classroom. This is no surprise, when a key element of online
teaching is ‘less is more’. The way to get the most out of our learners when teaching
remotely is to take a step back and allow them to have fun and enjoy the learning journey,
let them play and experiment with the language and let them make mistakes. The
teachers’ most important task is to accommodate the learners and make them feel
comfortable and confident, regardless of the amount of work they carry out.
Teachers need to accept the fact that some learners take longer than others to adjust.
However, they will get better results with a supportive and understanding approach than by
trying to force things onto the learners. Teachers have little power in an online classroom,
where the strongest tool is mutual understanding and collaboration. Teaching online is a
great opportunity for teachers to pass some control over to the learners, and by taking a
step back to give learners the chance to take a step forward and take ownership of their
learning and achievements. If done properly, this control-shift will result in learners learning
more responsibility, developing social-emotional skills, as well as mastering more content
than they might in a face-to-face classroom setting.

19

The Digital CLIL toolkit
In this section, many digital and linguistic tools are suggested to be used in adult CLIL
teaching and learning. The selection includes different types of tools and it seeks to cover
all the possible needs educators may have in order to achieve the best learning outcomes
for their students. The tools are recommended for either Web Facilitated, Blended or
Online courses; they allow educators to create high quality content, build a meaningful
bank of materials, and ensure more fun in class. Using digital tools in the classroom brings
added value to the learning process by increasing the desire to learn, by offering personal
development, by stimulating peer learning as well as giving freedom to learn according to
the pace, time and personal experience of the learners.
Each tool has been assigned a score on ‘ease of use’; where the scale is 1 = very intuitive,
2 = easy, 3 = quite easy, 4 = intermediate and 5 = advanced level.

BASIC TOOLS

QR LINK

EASE OF
USE

QR Code Generator - qr-code-generator.com FREE - Online tool to create QR codes that can
be used to link to specific websites, resources or
even create a QR code treasure hunt/quiz. No
more typing in long, complicated URLs.

1

Gmail - gmail.com - FREE - Many of us, and our
students already have a Gmail account. Bundled
up together with the email account is GSuite word processor, spreadsheet, presentations, as
well as a lot of cloud storage space.

1

Mindmup - mindmup.com - FREE and
SUBSCRIPTION PLANS - An app for individual
note-taking, collaborative planning, teamwork and
classrooms. Create maps that can be easily
converted to pdf, ppt, outlines, etc., published and
shared online, saved to GoogleDrive and
managed using Google Apps. And more: structure
writing, create storyboards, plan and manage
projects, etc. etc.
Other similar tools:
popplet.com , xmind.net

2
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TOOLS FOR INSTANT FEEDBACK AND GAMES

QR LINK

EASE OF
USE

Socrative - socrative.com - FREE - The best tool
to engage students as learning happens with the
choice of activity type. Launch a quiz, receive exit
tickets, or ask a quick question for instant student
feedback during your frontal lesson! From quizzes
to polls, you can create whatever type of activity
suits your needs.

2

Mentimeter - mentimeter.com - FREE or
SUBSCRIPTION PLANS - The app enables users
to share knowledge and real-time feedback on
mobile with presentations, polls or brainstorming
sessions in classes, meetings, gatherings,
conferences and other group activities.

2

Polleverywhere - polleverywhere.com - FREE or
SUBSCRIPTION PLANS - Another app to
energise online meetings and classes adding live
audience
response
activities,
watching
engagement and comprehension by capturing
powerful feedback instantly during virtual
meetings, classes, events, etc.

2

PRESENTATIONS

QR LINK

EASE OF
USE

Canva - canva.com - FREE or SUBSCRIPTION
PLANS - the popular graphic design platform to
create social media graphics, presentations,
posters, documents and other visual content. Very
professional results with the minimum effort.

3

Prezi - prezi.com - FREE or SUBSCRIPTION
PLANS - A presentation tool different from the
classical slide making programs such as
Powerpoint. Prezi makes use of one large canvas
that allows you to pan and zoom to various parts
and emphasize the ideas presented there. Use
the arrow keys to navigate back and forth in the
Prezi. You can also click and drag anywhere you
want to go as well as zooming in and out.

4

Genially - genial.ly - FREE or SUBSCRIPTION
PLANS - It is a very complex platform that brings
content to life! It allows educators to create
interactive content like images, infographics,
presentations, microsites, catalogs, maps, etc in a
very creative way!

4
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COLLABORATIVE PLATFORMS

QR LINK

EASE OF
USE

Edmodo - new.edmodo.com - FREE - An
educational platform structured like Social Media.
A safe space where teachers can create and
manage different work-groups in a particular
subject or a topic of study. Students can join the
groups created on the platform and work either
online or offline. Some of the strengths of the
platform
are
as
follows:
gamification,
cybersecurity, interaction, progress measurement,
personalisation, compatibility with the most
popular operating systems.

2

Kialo-Edu - kialo-edu.com - FREE - collaborative
platform to host classroom debates, assess
learning, share knowledge. Kialo-Edu is the
perfect platform to develop discussions and
debates and to visualize them as interactive trees
of pros and cons. To create teams for classes and
improve collaborative learning.

2

Padlet - padlet.com - FREE or SUBSCRIPTION
PLANS - online platform with a simple and
intuitive interface to store and share multimedia
content. Create on a digital wall: personal or
collaborative board where you can insert images,
links, docs, videos, audios, presentations ... the
ideal tool for making e-portfolios, creative
collections, advertisements, didactic corners,
virtual libraries, galleries, video libraries,
glossaries, etc.

3

Storyjumper - storyjumper.com - FREE or
PRICES FOR PRINT OR PUBLISH - the website
to create and publish illustrated stories. It allows
teachers to create a secure virtual classroom for
students of all ages, lesson plans, reading and
listening of books, creating books. Students can
work on a book, on video chats, or on sharing and
asking for feedback individually or within a group .

3
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VIDEO and AUDIO EXPERIENCE

QR LINK

EASE OF
USE

Flipgrid - filpgrid.com - FREE - This application
allows students to participate in a simple video
discussion experience. It helps students to
perform the activities through a short video format
and express their creativity by adding stickers and
annotations. Very easy and intuitive to use, it is
compatible with other e-learning platforms like
Microsoft Teams, Google Classroom, Remind,
etc.

3

Moovly - moovly.com - FREE or SUBSCRIPTION
PLANS - Online tool that helps create educational
videos: whether for students, faculties or other
professionals in education, it is a powerful tool to
create educational video content by oneself.

3

Edpuzzle
edpuzzle.com
- FREE or
SUBSCRIPTION PLANS - Teaching tool where it
is possible to place interactive content into
pre-existing videos from a variety of sources, or
into self-made videos. It allows teachers and
students to create interactive online videos by
embedding either open-ended or multiple-choice
questions, audio notes, audio tracks or comments
on a video.

3

Audacityteam - audacityteam.org - FREE - A free
software programme to produce your own
podcasts by recording and editing audio
materials. It is an open source cross-platform
audio software compatible with both Windows and
Mac.

3
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GAMES
Crossword Hobbyist - crosswordhobbyist.com FREE An easy-to-use crossword generator.

Educaplay - educaplay.com - FREE - A complete
gamification tool to create (or find) your own
games: ABC games, crossword puzzles, dialogue
games, fill in the blanks, memory, quizzes, video
quizzes, scrabbles, etc.
Factile - playfactile.com - FREE - A free learning
platform to create engaging jeopardy-style quiz
games for the remote or in-person classroom.

Kahoot - kahoot.com - FREE or SUBSCRIPTION
PLANS - A game-based learning platform to use
in online or face-to-face classes. Teachers can
create quizzes or other types of “kahoots” about
any topic. Kahoot can be played either individually
or in teams.

QR LINK

EASE OF
USE

1
1
1
2
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Setting Digital CLIL objectives
SMART Objectives
Before setting the digital CLIL objectives, it is important to define the objective and its purpose in
general. To put it simply - a learning objective describes what learners should know or be able to
do after they complete a lesson/workshop (that they could not do before). In many cases, there are
series of learning objectives instead of just one. Once you have your objectives ready you can use
them as guidelines for creation of lesson/workshop content, activities, and assignments as well as
while determining the assessment methods.
The SMART model is often used for goal setting in various contexts, lesson planning is not an
exception. Thus, one way of determining learning objectives for your lesson/workshop could be
using the SMART approach:
● Specific - The learning objective should be well defined and clear. It should state exactly
what will be accomplished.
● Measurable - The learning objective should provide a benchmark or target so that the
teacher/trainer or institution can determine when the target has been reached, by how
much it has been exceeded or by how much it has fallen short.
● Attainable - Can the objective be accomplished in the proposed time frame with the
available resources and support? Do the students have the prior learning necessary to
accomplish the objective?
● Relevant - Does the objective address the overall programme goal(s)? Will the objective
have an impact on the goal(s)?
● Time-Bound - A learning objective should include a specific date (or point in the lesson/
workshop) by which it will be completed.
To help your SMART learning objectives communicate what you intend, make sure that you can
answer ‘Yes’ to each of the following questions:
• Is your main objective stated?
• Have you described how well the learner must perform to be considered acceptable?
• Is the indicator behaviour the simplest and most direct one you can think of?
• Is your material relevant to the topic of the training?
• Are your expected results achievable in the time you have allocated for the session?
Using the SMART method allows you to check your own work when you are creating objectives. It
keeps you focused on building a useful and achievable objective and works as a quick and easy
“checklist”.
Example of SMART objective:
At the end of the lesson, after reading from “Caterpillar to Butterfly”, students will be able to draw a
diagram of the life cycle of a butterfly using a graphical interface.
The Digital CLIL method integrates both the CLIL approach, which uses a second language to
convey non-linguistic disciplines, with the use of ICT, enhancing the digital dimension in the
teaching process. Thus, when it comes to setting Digital CLIL objectives, it is important to
understand that there are 3 different types of learning objectives:
1. Content (subject) objectives
Progression in knowledge, skills and understanding related to the specific subject of the
lesson.
2. Language objectives
Improving overall language competence. Opportunities to use all four language skills
(listening, speaking, reading and writing) should be included.
3. Digital skills objectives
Acquiring or improving the digital skills through activities and assignments.
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Example: The learning objectives of the “Planets” lesson.
At the end of the lesson students will be able:
Content
● To name main elements of the solar system
● To arrange the planets in correct order from the sun
● To explain the main differences between the planets
Language
● To use related language and expand their vocabulary (meteor, asteroid, comet, dwarf, etc.)
● To revise ordinal numbers (1st to 8th)
● To use superlatives: (biggest, closest, coldest, hottest, smallest) in describing the planets
Digital skills
● To do online research
● To prepare a presentation

Introducing learning objectives to students
We should always introduce the objectives set for the lesson/workshop to students at the
beginning of the session. This will help students to understand why this lesson or workshop is
relevant and important to them, what to expect and what level of performance they should be
working toward, as well as help them to become more motivated to actively participate in the
learning process. If the lesson/workshop is divided in several sessions, you can review which
objectives students have achieved after the completion of each session to help keep them
motivated and engaged.

Content or language?
Whilst at the outset CLIL had very often been seen as a method for language teaching, we should
look at CLIL as a dual-focused methodology, where both crucial contents (language and subject
content) are working together in harmony. However, So-called “European” CLIL states that the
priority focus should be more on the subject content, where the language used is intended as
instrumental to the further development of language skills.
There is no ‘one size fits all’ formula when it comes to the ratio between subject content and
language learning in CLIL. The ratio is highly dependent on the type of subject learnt, the cognitive
demands involved, existing linguistic skills, etc.

Linking the lesson’s learning objectives to the assessment
It is crucial to take the learning objectives into consideration when considering the assessment
tools. We can do that by simply asking ourselves what kinds of tasks (assessment tools) will reveal
whether students have achieved the learning objectives I have identified?
To assess the lesson/workshop we should use both formal and non-formal assessment methods
that are consistent with the objectives but also provide clear feedback to the students to allow them
to identify their limitations and improve in the future. It is important to remember that the learning
objectives are used as results in a process of assessment and not just “test questions”. Learning
objectives will dictate what should be assessed and suggest possible assessment methods.
Example: “To arrange the planets in correct order from the sun”.
The verb “arrange” falls within the knowledge and comprehension levels of Bloom’s Taxonomy.
Therefore, the assessment tool should have the students demonstrate that they know the names of
planets and can arrange them in correct order.
Therefore, the following assessment examples might be considered: fill-in-the-blanks, labelling, or
multiple-choice questions; creating a poster; asking students to verbally recite the order, etc.
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Evaluating Digital CLIL
Evaluation and assessment are essential to the learning process and one of the key competences
for teachers. In CLIL, evaluation and assessment should overcome the traditional teaching
obsession with error detection and correctness.
It is much more important that CLIL teachers provide learners with regular feedback and let them
know:
● what is expected of them,
● what they can achieve,
● where they are, and
● what they can do to advance their competences.
Key terms
Evaluation the process that looks at the overall training programme and not just what individual
students have learnt. Evaluation can focus on different aspects of teaching and learning – like
textbooks and teaching materials, student achievement and whole training programmes. It is
usually done to:
● show that students are learning to the standards expected of them and/or that a
programme of instruction is working the way it should
● make placement/advancement decisions about students' status in a programme or course
● guide teaching and improve student learning on a day-to-day basis (e.g. to check that the
teaching materials and methods remain suitable for and effective in reaching the teaching
goals)
Assessment is any activity used to collect information on a learner's ability or achievement.
Formative assessment

Summative assessment

When

During a learning activity

At the end of a learning activity

Goal

To improve learning

To make a decision

Feedback

Return to material

Final judgement

Frame of
reference

Always criterion

Sometimes normative,
sometimes criterion

Motivation

Intrinsic

Extrinsic

Learning

Assessment for learning

Assessment of learning

Object

Assessment of a process

Assessment of a product

Source: CEFIRE Específic de Plurilingüisme (2019)
Who assesses?
● Teacher assessment – carried out by educators or an external agent (exam)
● Self-assessment – the learners monitor their own progress
● Peer-assessment – learners play a double role, being both the assessed and the assessors
What framework of reference is used?
● Criterion-referenced assessment – all learners are evaluated according to the same criteria
● Norm-referenced assessment – each learner is compared against the others

27

When do we assess?
● Diagnostic (also known as initial, placement, or pre-assessment) – used to check learners'
current competence level and learning characteristics
● Formative – any assessment activity carried out by teachers during the learning process
with the aim of using the results to improve teaching and meet learners' future needs more
effectively
● Summative – assessment at the end of a course or semester to check learners'
competence level against learning outcomes (grades on school reports or results of
external exams)

Feedback consists of 2 parts:
● assessment – informing learners how well or badly they have performed against set
criteria
● correction – providing specific information on parts of learners' performance – by
explaining, suggesting (better) alternatives or prompting the learner to suggest areas of
improvement
Assessment activities in the classroom
Teachers use different assessment techniques to monitor learners' progress towards specific
learning outcomes.
●

●
●

●

●
●

Tests – the most common way of collecting information for assessment. They can vary in
type and form, ranging from a spelling test based on homework, to an end-of-course test
used to assess academic progress.
Teacher's assessment – the teacher gives a subjective estimate of the learners'
performance, based on monitoring their classwork activities or questioning in class.
Portfolio – the learner gathers a collection of assignments and projects completed over an
extended period into a file. A portfolio can contain projects, documents, maps, tables,
experiments, interviews, recordings, CVs, surveys, questionnaires, slideshows, and many
other types of information.
Show and tell – after being introduced to new content, learners can analyse and synthesise
it – make it their own in the form of a micro-lesson, slideshow, or a video the teacher can
evaluate.
Project-based learning – learners are provided with challenging real-world problems they
have to solve. A project may last for a few lessons, a semester or a whole year.
Games – can be competitive, but still create a positive atmosphere in class. Good for
presenting and reviewing grammar and vocabulary points.

For tests and alternative forms of assessment to be useful for classroom-based evaluation, they
should be:
● Linked directly to the teaching objectives and outcomes
● fair – related to the work covered, learners can expect to do well if they have done the
appropriate coursework
● ongoing and varied in type and form to ensure that the full range of outcomes is checked
and checked in different ways
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What do we assess?
When assessing CLIL, we must consider the balance between content and language. What do we
assess: content, language or both?
The answer depends on several factors:
● the CLIL model
● if the teacher has been trained to deal with linguistic aspects
● the subjects taught

In hard CLIL (content-driven), and those subjects which require less language production, the
focus should be on content, and language should be assessed as an integrated part within content
knowledge.
In soft CLIL (language-focused), and subjects demanding more language production, the
language should be treated as a separate component.
In CLIL, teachers should make the language needed for the competent performance of content
visible:
● language should be linked to the achievement of content-based learning objectives
● language goals should be expressed using CEFR standards and adapted to learners'
proficiency levels to determine the desired level of language competence
● language-related goals should be regularly shown to learners
Digital assessment tools
Here is a selection of some of the digital tools that can be used for assessment and evaluation:
Google Forms

Enables teachers to create polls, surveys or graded quizzes.
Automatically creates a summary and analysis of responses.
Teachers can use both closed-ended and open-ended questions.

Quizlet

A tool for creating online flashcards.
That set of flashcards can then be printed out, studied online (if the teacher
shares the set with learners) or used to carry out different quizzes which
Quizlet automatically generates (Test, Match, Gravity, Live).

Quizizz

A tool for creating tests with closed-ended questions.
Enables teachers to create their own tests, use tests created by other
teachers or integrate specific questions from pre-existing tests into their own.
Has a detailed overview of learners' performance – both individual and as a
group.

Edpuzzle

Teachers can create interactive videos – it enables them to search for any
video on YouTube, crop it and insert both open-ended and closed-ended
questions anywhere in the video.
The interactive video can be played in the classroom (Go live! option) or
assigned for homework.

Nearpod

Teachers can create interactive presentations – teachers can upload a
pre-existing PowerPoint presentation or images and insert questions, polls
and activities (draw, join, memory) in-between the slides. The presentation
can be teacher-paced (the teacher controls the tempo) or student-paced
(usually assigned for homework).
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Digital CLIL in Practice

Leadership - Model Digital CLIL lesson plan
This session encourages participants to explore the concept of leadership, its different styles and the importance of teamwork when being a leader. It
also encourages participants to be more inclusive of others when demonstrating leadership skills.
Key learning outcomes
By the end of the lesson participants will be able to:
● Identify core leadership qualities
● Give a wide variety of examples of leadership and recognise that anyone can be a leader
● Understand the importance of teamwork as part of being a leader
● Begin to identify skills and their use in other areas (employability)
● Understand how to incorporate inclusivity into leadership, ensuring that all team members feel supported and valued
● Develop digital skills
Overall Session Time: 2 hours

Timing
10
mins

Activity
Introduction to leadership
Pulling in different directions
1. Divide the class into groups of five, with a felt tip/marker pen, four strings and a piece of
paper. Ask participants to tie the four strings to the pen with roughly equal lengths
2. Tell the group to discuss and agree upon a word they think represents leadership
3. Once agreed, the team must work together to manoeuvre the pen to write out the word;
the fifth person not holding a string is the designated leader
4. Ask the class to discuss what they found challenging about the exercise and why, ask
them if having a leader helped and what might have been harder without them
5. Explain that the activity highlights the difficulty when people pull in different directions
towards the same goal, but that having a leader makes it easier for people to work
together more effectively as a team.

Resources
●
●
●

Marker pens
String
A4 paper

Digital Skills
Practised/Obtained
N/A

30
15
mins

Leadership quiz
1. Show the short Google Form Quiz and explain that the quiz doesn’t necessarily have
right or wrong answers to each question, but it will encourage them to consider what
they believe makes a good leader
2. When completed, show the responses summary on the screen and ask participants to
justify some of the responses
3. If anyone had a different answer to the majority, ask them to explain their thinking
4. Explain that leadership style and actions depend on the context a leader finds
themselves in and different behaviours might show good leadership in different
situations

https://forms.gle/aXA
AZY6AcRQZjUfUA

Google Form
(Quiz)
- learners will
familiarise with the
collective use of
Google Forms to
collect group ideas,
opinions or
feedback

15
mins

Personality test
1. Ask participants to take the personality test
2. Ask participants to speculate about the personality type of each of their colleagues.

https://www.16person
alities.com/free-perso
nality-test

- learners will
familiarise with the
use of online
questionnaires

What makes a good leader?
1. Ask participants who comes to mind when they think of a leader. Encourage them to
choose two model leaders, one dead and one alive and, who they consider
role-models and ask them to enrol the qualities that make them good leaders
Mentimeter Slide 1
2. Show them Presentation Slide 2 of some people who have been identified as being
leaders – do they agree that these people are leaders?
3. Share this leadership definition: ‘Leadership is about supporting, encouraging and
motivating others to achieve a shared goal’, and ask how much they agree or
disagree with it. Mentimeter Slide 2
4. Explain to participants that leadership skills are transferable across all aspects of life
including school, college and work
5. Being a leader means being proactive, being a good communicator, keeping a project
on track and more – all traits that will make them more employable in future
6. Remind participants that our actions towards others are central to good leadership.
7. Now ask them to consider why it's important for a leader in the workplace to
demonstrate similar inclusive behaviour; for example, creating an environment where
others feel able to contribute fully and to the best of their ability.

Presentation Slide 2
Mentimeter Slide 1
https://www.mentimeter
.com/s/fc4012a63a06f2
6b4fbccfb528befe66/8e
51651e0504/edit?
Mentimeter Slide 2
https://www.mentimeter
.com/s/fc4012a63a06f2
6b4fbccfb528befe66/8e
51651e0504/edit?

- learners will be
using their own
telephones, tablets
or laptops
- learners will share
their responses and
opinions with the
group using
Mentimeter
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35
mins

Group task - organised in Trello
1. Show Presentation Slide 3. Explain that this activity involves them working as a team
to plan an event, a teamwork challenge, but the purpose of the activity is not to think
about ways to hold the event, but how they will organise themselves and prepare in the
lead up to the event
2. Divide the class into groups of five and hand out cards to each member with a job title
and brief role description (Handout 1)
3. Ask participants to list the skills they think their roles will require
4. Each member should have a position, and within their group discuss what their
responsibilities are and what steps they would need to take to succeed
5. Ask each team to plan how they would run this event (they could use the enterprise
idea planner to help structure their plan if time allows)
Reflection
Ask teams the following questions to feedback to the wider class:
1. Based on the strengths of the group, was the process of allocating tasks fair and
justified?
2. Would you allocate tasks differently in the future?
3. Was the project leader the only person to take the lead?
4. How did the team communicate with each other?
5. Were there any skills that would be useful to all members?
6. Which team member took a lead on the following?
● Bringing the team together under one idea so most people were happy to finish
the task
● Being adaptable and motivating the team, depending on the situation
● Using strategies to negotiate differences between team members
● Coming up with creative solutions
● Making sure everybody was clear on their roles
● Recognising strengths and allocating roles to best meet team goals
● Keeping things on track and identifying key objectives
● Ensuring all team members were given a clear role; helping all team members
to feel included, valued and supported
7. Encourage them to see that all team members can lead in their area even if they are
not the designated Project Leader.

Presentation Slide 3
Handout 1 - Job roles

Organise their tasks
in Trello
(www.trello.com)
A great way to
organise the tasks
of the learners and
the steps they have
to fulfill is to ask
them to work in
small groups and
organise their
work-phases in
Trello, which is a
project / office
management tool.
This is a great way
to break down a
complex task into
step-by-step chunks
and keep track of
the level and
timeframe of
completion of it.
The teacher/trainer
ca show learners a
template for
task-management,
based on which
they will then create
their own templates:
https://trello.com/b/n
8MAowtt/project-ma
nagement

32
25
mins

What’s your leadership style?
1. Ask participants to individually complete the leadership questionnaire to identify their
leadership style (Handout 2). Explain there are many styles, but this model focuses on
four common leadership approaches
2. Explain that knowing your style can help you become a better leader at school, in the
community or at work; particularly as it helps you to understand how you make
decisions and how you can adapt your style to best collaborate with others
3. Depending on the combination of numbers, participants will find their style sits in one
category more than another – use the results table on Presentation Slide 4 to help
them identify their style
4. Explain that there is overlap with styles and individuals are unlikely to completely fit
into one style. Your leadership style may change to suit the scenario you are in
5. Explain that no matter what their leadership style is, it is always important to
demonstrate inclusive behaviour and ensure that all members of the team you are
leading feel supported and valued. Explain that this is a crucial part of being a good
leader in any situation, but that in the workplace, it is vital for team morale and
performance
6. Once participants have their results encourage them to discuss the pros and cons of
their leadership style
7. Can they think of something they could try doing more or less of to make their
approach more effective?
8. After they have considered their leadership style, present different work scenarios to
the class on Presentation Slide 5
9. Ask if participants think their leadership styles would work in these scenarios
● Are there situations where another style would be more effective?
● What are the benefits of each style in these scenarios?
10. The key to leadership is to be able to assess a situation and adapt your style when
needed

Handout 2
Presentation Slide 4
Presentation Slide 5

33
20
mins

Next steps - video presentation of ideas (using Loom)
Finish the lesson by encouraging participants to put their leadership skills into action outside
the classroom through:
● Volunteering/taking part in social action
● Leading on a project at home or within an extracurricular club
● Becoming a mentor (inside of school or outside)
● Become a LifeSkills Champion
● Watching clips online of different leaders’ speeches e.g. politicians, entrepreneurs so
they can describe and identify different styles and learn how to adapt their own
leadership style in different situations
Explain that developing these skills and practising leadership are good things to include when
putting together a CV and cover letter and good experience for the workplace
Encourage each participant to set a SMART target for what they could do next to improve or
practice their leadership skills
Participants will be asked to present their ideas and targets in a brief video of maximum 1
minute by recording themselves with Loom.

Smartphone or tablet
to create videos

- learners will
familiarise
themselves with
techniques of
creating videos
presentations and
will learn the
functions and use of
Loom, which is a
great application for
creating videos
https://www.loom.co
m/
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Stress Management - Model Digital CLIL lesson plan
This module encourages participants to explore the concept of stress management, to recognize how the mind influences the perception of stress and
practice some stress coping skills.
Key learning outcomes
By the end of the lesson participants will be able to:
● Create stress management SMART goals.
● List and describe common stressors.
● Recognize the physiological and psychological signs that they are experiencing stress.
● Select and utilize appropriate strategies for managing the stress that they experience.
● Develop digital skills.
Overall Session Time: 2 hours and 30 minutes
Timing
10
mins

Activity
Introduction to stress management
Instructions
1. Everyone stands in a circle, with one person with a ball.
2. S/He tosses it to someone else, remembering who they tossed it to.
3. The next person tosses it to someone who has not had the ball yet, remembering
who they tossed it to.
4. The third person tosses it to someone who has not had the ball yet, remembering
who they tossed it to.
5. This continues until everyone has had the ball, and it returns to the first person
who started.
6. The pattern is then repeated (each person always tossing it to the same person)
until it is remembered easily.
7. Once the group remembers the pattern easily, introduce more balls into the same
pattern, with the first person tossing one ball, then another, to the same person,
who then passes on each ball to the next person.
8. If balls fall or roll, pick them up and continue the pattern until everyone is laughing
too hard to play effectively, or until about five minutes are up.

Resources
●

Small Balls
(one ball for
each group
member).

Digital Skills
Practised/Obtained
N/A
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mins

Afterward brainstorming & discussion
● Brainstorming: ask participants to insert on their phones or tablets three words that
better describe the previous activity (using the Mentimeter “work cloud” slide).
● Ask participants to choose the most important word and to develop it, explaining why it
is important for them (using the Mentimeter “open ended” slide).
● Discussion about the two purposes:
● Mindfulness - Mindfulness involves being in the moment rather than dwelling on
the past or worrying about the future. Consciously paying attention to the present,
you live life to the fullest.
● While doing the exercise, group members were unlikely to be
thinking about anything else.
● Multitasking - The ability to multitask is a myth. People believe that they can
"juggle" multiple tasks successfully, but no one can do several things at once as
well as they can do one thing at a time.
● Discuss how easy the exercise was with one stress ball versus with
several.

Mentimeter
- Slide 1: Word cloud
- Slide 2: Open ended

- learners will share
their responses and
opinions with the
group using
Mentimeter; they
will access
Mentimeter and
record their answers
on their mobiles,
tablets or laptops.
Their collective
answers will
instantly show up on
the main screen
projected in the
classroom, this way
all of them will be
able to find out the
information their
colleagues have
shared.

15
mins

Recognizing the level of stress – quiz
1. Show the short Quiz and explain that the quiz doesn’t have right or wrong answers to
each question.
2. When completed, show the responses summary on the screen and ask participants to
agree or disagree with the responses, especially if you are using a Google form quiz.
If not, ask participants if they agree with the responses.

https://www.bemindfu
lonline.com/test-yourstress/

(Quiz)
- Learners will be
more familiar with
the online quiz and
with the possibility of
analysing statistical
their responses,
especially in the
case of the Google
form quiz.

Or a google form quiz
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Stressors worksheet
● Each participant receives a list of several situations which cause distress or eustress.
The trainer writes on the flipchart "this causes stress" and "this doesn't cause stress",
explaining the characteristics of both types.
● Participants are asked to prioritize their answer using the Scale (using directly the
statements) or the Ranking Mentimeter (using the road signs) slides.
● Presentation of the distress and eustress situations.

+ Mentimeter
Slide 1: Ranking or
Scale Slide (better the
Scale one).
+ Power point (slide
2, 3 and 4)

- learners will share
their responses and
opinions with the
group using
Mentimeter; t

15
mins

Stressor tracker
● Each participant will receive a questionnaire to fulfil with their personal experience
related to stress. They are asked as well to share in groups the results of the
questionnaire.
● Participants will share with all the other group a general conclusion.

Printable worksheet

N/A

20
mins

Role-Playing
Role-playing various situations teaches members valuable stress management skills.
Observers will see how to handle an anger-provoking situation while role players will learn
how to control their emotions.
Steps:
● Divide the group into observers and actors. Usually only two actors are necessary.
● The actors will put on a skit, which may be based on a reenactment of a real-life
situation that made one of the group members angry when it occurred.
● Actors should be briefed on the skit and their lines. The lines don't have to be
memorized; the main thing is to have an idea of what to say or how to respond.
● One actor should play the persecutor. His or her role is to say or do things that could
trigger anger in the other actor.
● The other actor should play the victim. His or her role is to respond to the other
person, while at the same time noticing how they feel when they feel attacked,
accused, demeaned, or misunderstood by the other person.
● Observers should make notes as they watch the skit.

N/A

N/A
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mins

Afterward brainstorming & discussion
● After the role play, the observers can share their notes with the group while the actors
can share their feelings about what they experienced. The group should then come to
a conclusion of how the situation could have been handled better and make some
generalizations of how similar situations can be handled in the future.
● Presenting what is behind the scenes.

Power point (slide 5
to 9)

N/A

30
mins

Dealing with stress – Coping techniques
● Show presentation Slide 10 and explain how it works for the previous examples.
● Divide the class into groups and ask them to find out a plan that helps the to better
deal with the stressor situations.
● Ask each team how they would monitories the stressors.

Power point (slide 10)
Trello

Organise their
tasks in Trello
(www.trello.com)

10
mins

Video presentation
● Finish the module by encouraging participants to put their skills into action outside the
classroom.
● Participants might be asked to present their ideas and targets.

Video
https://www.youtube.
com/watch?v=cfsuos
e6EaM

N/A
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Pilot Course Reports
Teleworking & Agile Work
On May 28, 2021, Michele Petrone, an expert in the legal management of employment
relationships in Public Administration (PA), with the assistance of Martina Imparato, an
EBIT apprentice, proposed and carried out a training course with ‘smart working’ as the
theme of the course.
The course was structured in such a way as to combine the transmission of content using
digital tools. This document presents the structure of the course and the aims set by the
trainer.

Structure and purposes of the training course
The 3-hour course, aimed to outline the legal aspects related to agile work in Italian Public
Administration, whilst trying to convey some digital notion.
The workshops proposed during the course were useful not only to support the processing
and delivery of content material, but also to propose to the participants "new" methods of
exploiting new technologies and using innovative tools.

Aims
1. To acquire logistical-legal notions about the course subject.
2. To master the digital means and tools (Kahoot!, Mentimeter) used during the course.
3. To acquire specific legal vocabulary in English.
Considering the extension of simplified smart working in PA, the course provided useful
indications for the organizational and managerial obligations relating to the correct
management of simplified agile work in all areas of Public Administration.
In addition to the extension of the term of the health emergency to 31 July 2021, ordered
by the resolution of the Council of Ministers on 21 April 2021, the details regarding
simplified agile work, obligations of managers, meal vouchers, overtime, hourly permits,
and bands were commented on. As were parental leave and frail workers, provided for by
the law decrees 30/2021 and 41/2021, respectively.
In particular, it highlighted the obligations of the individual areas of PA in the event of both
adoption and non-adoption of the Organizational Plan for Agile Work (POLA), including the
aspects relating to the percentage of employees to be allocated for smart working,
arranged by the Legislative Decree n. 56 on April 30, 2021.
During the course, a hypothesis of individual agreements for the performance in agile work
was also proposed.

Digital tools used:
-

Kahoot!: was used at the beginning to assess the participants' initial basic
knowledge, and again at the end of the course.
Mentimeter: was used to receive overall feedback on the course and determine the
level of satisfaction of the course (total average score 4.5).

Course development: strengths and weaknesses
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The course was attended by 7 participants.

Strengths
During the meeting, all the participants were interested and involved; a sign that the purely
legal issues raised in English, flanked by innovative digital tools, can be perceived in a
different way than in past years. In other words, the topic is understood more clearly and
the link between the digital tool and language is relevant; which pushes even the most
discouraged to commit themselves and overcome their limits. This made it possible to
carry out small online workshops during the training course. During the session it
appeared clear that after some scaffolding the learners started to drive themselves into the
topic.
The participants' prior knowledge of the legal content helped them to foster the additional
knowledge of the content but mostly helped them in the acquisition of extended legal
English vocabulary.

Weaknesses
Despite the enthusiasm of the participants, it is necessary to emphasize the persistence of
"the fear of making an error". This causes psychological self-defence mechanisms that
hold back the initiative, as well as the digital experimentation, and can even produce a
rejection of the digital tool itself.
Specifically, during the course, an initial evaluation questionnaire on the subject was
carried out using Kahoot!. Despite the initial hesitation, these "fears" were overcome and
most of the trainees took confidence in being able to express themselves in a foreign
language and in using digital tools along with other participants.

Conclusions
In conclusion, we can affirm that the application of the Digital CLIL methodology to
participants who are affected from the Digital divide phenomenon, were stimulated to
improve their skills and confidence in using digital tools. More importantly, the digital tools
helped them to significantly acquire and use technical vocabulary in a foreign language.
These are good outcomes, but for achieving them it was necessary to meticulously
structure the session. Consider strategies for ‘cushioning’ the delivery of more complex
content, in order to have different ways of presenting the same content.
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Digital CLIL in European Project Planning
and Management
The Digital CLIL methodology classified within the "Digital CLIL for All" project has been
tested by Progeu in a course aimed at Italian adult learners and dedicated to the planning
and management of European projects.

Why teach the planning and management of European projects?
The financial programming of the European Union for economic growth, sustainable
development and Member States cohesion is regulated by the Multiannual Financial
Framework (MFF) which defines the EU budget priorities for the next seven years.
In order to achieve its strategic objectives, the European Union offers different types of
financial instruments to support areas such as: research and innovation, digital
economy, small and medium-sized enterprises development, climate and environmental
actions, transport, labor, social inclusion, education and training.
Citizens, businesses and non-profit organizations across Europe can therefore rely
on the support provided by EU funds to foster growth, employment, skills development
and innovation across multiple sectors.
However, the latest figures1 show a great deal of dissimilarity among Member States in the
actual use of these funds, and in general there is a slow rate of incorporation. Italy, for
example, is among the countries with the worst performance. Below the European average
there are also the Netherlands, Bulgaria, Romania, Malta, Slovakia, Spain and Croatia.
This means that, especially in these countries, too many resources made available for
the collective benefit are still not being used. These are funding opportunities whose
existence is sometimes ignored, whose real contribution is often not grasped, or which are
poorly managed.
In recent years, the profession of the European funding expert has emerged, which is
responsible for monitoring calls for proposals and submitting projects on behalf of public
and private entities, with the aim of accessing European funding. It is a rising profession
that can make a difference. However, the public administration, entrepreneurs and
associations should also increase their knowledge of European funds and their ability to
access and manage them in order to start initiatives with high economic and social value,
both at local and European level. Thus, there is a pressing need to develop skills in
this area.

1

https://ec.europa.eu/regional_policy/sources/docoffic/official/reports/annual_2020/implementation_2020_
report.pdf
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Why structure a European project planning and management course
using Digital CLIL?
As mentioned in the guidelines, the Digital CLIL methodology is an important teaching tool
for the development of transversal skills. For those who aspire to become experts in EU
funds and project managers, both language and digital skills are essential elements.
In a transnational working context there are requirements to:
- communicate and mediate with people from different countries;
- understand and produce documentation in a foreign language;
- use templates and official online platforms;
- implement forms of remote coordination using digital services and platforms.

Therefore, learning the techniques for planning and managing projects funded by the
European Union while developing transversal skills is an invaluable asset.

How to structure a European project planning and management course
using Digital CLIL?
The crisis generated by the COVID-19 pandemic and the subsequent containment
measures have profoundly transformed the way training is delivered, which has moved
primarily online. In the last year there has been an increase in the number of lessons held
at a distance using digital platforms. But, as explained above, the mere fact of transferring
a lesson online does not determine the effective implementation of Digital CLIL
methodology. Indeed, it is necessary to consider the 4 dimensions defined as the 4 Cs:
content, communication, cognition, culture.
Content
The course content covered:
- the key tools of Project Cycle Management and Logical Framework Approach;
- European guidelines and funding programs 2021-2027;
- strategic project planning;
- formulation, monitoring and evaluation of the action.
Communication
The language used was English since, although there are 24 official languages of the EU,
the most widely used vehicular language remains English. Language was both the means
to communicate and the object of learning. Indeed, the lessons included the use of the
project management glossary and the linguistic register conventionally used in the
drafting of a project proposal, according to European standards.
Furthermore, the teaching was carried out in an interactive manner in order to stimulate
communication with the teacher and amongst the learners. In the time setting, the space
for learners’ interventions was considered. Therefore, following the explanation of each
theoretical concept, learners were always asked to ask questions or simply give
comments.
The course also included group exercises in virtual rooms, by using the Zoom’s breakout
rooms. This allowed the focus on teamwork, which further enhanced the use of language
and communication within small teams. Another aspect that allowed the development of
the communicative dimension was the final presentation of the output produced by the
working groups. Teamwork within the virtual rooms also required participants to use digital
tools such as shared worksheets (GoogleDocs)..
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The division of the training days into a plenary theoretical session with the teacher, and in
exercise group sessions led by the tutors constituted the scaffolding strategy that
allowed the division and deepening of the topics, as well as opportunities to put them into
practice immediately. It also allowed us to track each learner more closely and ensure
progress towards training goals was made by all.
Cognition
The methodological approach of the course was designed to stimulate critical and
creative thinking. As with communication, for the development of the cognitive
dimension, time was allocated for learners’ interventions. In this case by asking them to
propose practical examples of theoretical concepts, to verify understanding and
challenge each other.
The direct and continuous involvement of learners right from the start laid the foundations
for the construction of a conversational and stimulating atmosphere with different
points of view and exchanges of experience among the whole class, which made the
learning path very proactive.
The group sessions gave an enormous contribution to the development of cognitive skills,
as it consisted of a step by step conception of a project proposal, starting from the
problem analysis up to the formulation of a concrete and coherent plan of action.
Culture
The focus on European planning has allowed learners to deepen their European values
and policy, address transnational issues and analyze the various contexts that animate
Europe, thus enhancing a mental model open to diversity and multiculturalism.
Evaluation
The interactive approach made it possible to give regular feedback to learners on their
learning progress. An evaluation of their learning was carried out on the occasion of the
presentation of the final output. Each group was asked to present the project proposal
developed with the support of the tutors to the whole class, and at the end of each
presentation the teacher gave an evaluation of the content, method and presentation.
Finally, overall learning was assessed by a test created with Google Form and Quilgo.
Conclusion
Training courses on European project planning and management arouse the interest of a
very diverse range of people, both in terms of age and background. In fact, the class
included university students, unemployed people, members of associations, business
owners, and public administration officials. Therefore, while at the content level the
initial knowledge was relatively homogeneous, at the linguistic level there was some
considerable difference.. To mitigate the problem, and to ensure the inclusion and
participation of all, it has been necessary to apply some code-switching, i.e. the
alternation between the first and second languages.
As for the digital aspect, no particular critical issues were found. To avoid overloading the
learners, it was preferred to opt for a basic use of digital programs. However, after a year
of pandemic in which the use of digital devices and apps has grown exponentially, all
learners have found themselves quite comfortable in the digital environment.
Therefore, in the future, we could try a further step and propose the use of project
management platforms, such as Microsoft Teams, Asana, Trello and similar, to carry out
group exercises and effectively simulate a project team.
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In conclusion, the application of the Digital CLIL methodology in a course aimed at training
future project managers and European fund experts has proved to be very effective and
appreciated by the learners, as it has allowed the development and strengthening of
those transversal skills that are required in this profession.
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Intercultural Competence in Digital CLIL
Introduction
Today, citizens of each country member of the European Union, more than ever, witness
how mobility between European populations has become very common and a normal way
of life. Population mobility doesn’t only refer to migrants and immigration due to poverty
and unemployment, ethnic conflicts or (in extreme situations) war. The meaning of mobility
is larger and it refers to the necessity and the willingness to move, change, meet new
people, share new experiences, and it is not only connected with the labour market and
unemployment, but also with education and culture. This is why the relation between
language – culture – life – behaviour has become closer and more important.
Most international organisations and institutions, including UNESCO and OECD, recognise
the need to enhance 21st century adults' skills and attitudes to communicate interculturally.
In other words, educational programmes and approaches must be purposefully designed
to foster the development of individuals’ intercultural communicative competence (ICC) —
which consists of knowledge, skills, attitudes, values, and critical awareness.
Communication, and therefore language learning and teaching, is essential for the mobility
of individuals. Language learning doesn’t only include the acquisition of grammar rules and
vocabulary – it is the process of acquiring communicative competence as well as
understanding how culture, behaviour and traditions affect a language.
CLIL incorporates four elements identified as the 4 Cs, where culture is the underlying
concept for the other three aspects: content, communication and cognition.

The 4Cs Framework (Griffiths, 2019 - Adapted from Coyle, Hood, & Marsh, 2010)

The role of culture, one of these four Cs is especially challenging – not least because of
the flexible nature of CLIL and its range of contextual identities, but essentially the
relationship between culture and learning in general, and language learning in particular, is
open to interpretation and debate.
However, there are numerous opportunities for linking content to culture in order to
achieve these clear benefits of CLIL:

● build intercultural knowledge and understanding
● develop intercultural communication skills
● provide opportunities to study content through different perspectives
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It should likewise be noted that the Council of Europe has established new scales in its
recent revision of the Common European Framework of Reference for Languages (CEFR)
(Council of Europe, 2018), according to which the different skills are divided into four types
of activities, namely: reception, production, interaction, and mediation; and into two
competences: communicative linguistic competence; and plurilingual and pluricultural
competence.
Since we do not want culture to become the ‘forgotten C,’ we have designed and
implemented a course aimed at teaching cultural heritage and intercultural competence via
the digital CLIL method.

Course Approach
The Course is aimed at learners with a B2 CEFR level and encompasses 60 academic
hours. Its content is related to the following areas: oral and written foreign language
communication, adult learning and teaching strategies, psychology, key competences for
lifelong learning (LLL), interculturality, and valorisation of national cultural heritage.
The Course covered the following three main areas:
- Cultural heritage content encompasses the topics defined by the cultural heritage of
selected countries - art, gastronomy, history, natural heritage, popular culture,
tradition and customs.
- Communicative language addresses the four modes of communication according to
the CEFR-Companion Volume (2018): reception, production, interaction, mediation.
- Digital competence focuses on the five key components as defined by the Digital
Competence Framework 2.0: information and data literacy, communication and
collaboration, digital content creation, safety, problem solving.
The Digital CLIL methodology was applied in order to:
- create the cognitive and cultural assumptions that would lead to a learning
approach in the direction of innovation and flexibility
- encourage teachers and learners to be open to change, creativity and problem
solving, which are skills favourable to innovation and applicable to a variety of
professional and social contexts
- allow learners to master the disciplines and acquire a good general culture
- develop new learning strategies: mediation skills, “mobility” between one culture
and another
- integrate new learning technologies
- develop cultural competence and openness to Europe
- promote communication in foreign languages, especially with regards to mediation
and the understanding of other cultures, but also the development of
communication skills
- promote digital skills
To achieve those aims and outcomes, the teachers used the communicative approach, the
intercultural approach, including more innovative methods such as blended learning,
flipped classroom, gamification, cooperative learning, etc. The emphasis was placed on
interactive foreign language learning methods. Newer methods based on ICT principles
were also incorporated.

Evaluation
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● Each lesson was based on clear learning objectives, with emphasis on the
development of cultural heritage content knowledge and skills.
● Content and language learning were integrated through the 4Cs framework by
focusing on the interrelationship of content, communication, cognition and
culture.
● Teachers used a range of formal and informal assessment tools (e.g., tasks,
assignments, class work sampling, project work).
● Learners’ mastery of content was monitored using analytic rubrics for assessing
formative performances along different dimensions.
● Content language was assessed for real purpose in a real context, and focus is
both on accuracy and fluency.
● Learners were encouraged to take responsibility for their own assessment
through peer assessment activities and various self-assessment tools.
● Learners’ progress was checked by means of scaffolding, i.e., breaking down a
task or activity into manageable steps and demonstrating skills and strategies
necessary to complete each step successfully.

Learner Feedback
Some learners had issues with having a fixed course schedule, due to other personal or
work obligations:
● Classes are held every week and my boss does not have any respect for me nor
does he understand that I need the morning shift every week to be able to attend
classes;
● Taking the train, going to work, then studying and writing homework is very
demanding.
Most learners appreciated the individualised teaching approach used. They also
appreciated having a warm, welcoming learning atmosphere that made them more
comfortable with making mistakes and emphasised the need for engaging and motivating
lessons:
● I also believe that the relationship with the teacher is extremely important because if
it is positive and good, I am more eager to attend classes and I don't feel ashamed
to ask questions; furthermore, I appreciate an individualised approach – if the
teacher ignored me, I would probably give up;
● It is a problem if the teacher would be bad, or if the interaction within a group would
be stiff, uninteresting, and not offer any social opportunities.
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Digital CLIL in tourism
Why tourism? What does studying tourism include?
According to the World Tourism Organization, over the last few years the tourism industry
has become one of the fastest growing economic activities in the world. It is even the
largest source of income and development for some countries.
A fundamental reason to study tourism is the love of travel and culture and everything
closely related to it. This sector offers a wide labour market and tourism professionals will
always have something to dedicate themselves to or even start their own business from.
Hotels, airlines, destinations, attractions, transportation, cruises, events, activity providers,
shopping centres, travel agents, tour operators and many others together form a huge
industry.
People who decide to study tourism are introduced to a diverse range of subjects such as
economics, planning, policy, business, event organisation, catering and entrepreneurial
development. In addition, there is a need to acquire knowledge in psychology, techniques
of social investigation, communication, and legislation.
It is clear that a professional looking to complete training in tourism should speak at least
two languages. Studying tourism implies direct contact with clients of all kinds, who can
speak countless languages, which is why it is essential to handle the most universal
language requirements such as English, French, Italian and Portuguese. All tourism
students learn at least one foreign language. Nevertheless, the more languages you
dominate, the greater the opportunities in the labour market. In addition, since tourism is
one of the careers that deals directly with visitors from other countries, the knowledge that
you can acquire about other cultures and its people is invaluable.
We shouldn´t exclude the digital skills as in this digital era we are living, the tourist sector
is a continual transformation process; implementing all kinds of technological trends into its
industry. The digitalisation of tourism leads to better performances in terms of efficiency
and effectiveness. For example, booking systems, social media, and online reviews, as
well as focus on data, reputation and virtual reality. Due to the digitalisation, you are able
to learn and understand so much about customers’ needs, desires, preferences and
behaviours, have more options to offer services and products to consumers, as well as
increased advertisement and promotion opportunities for your business.
Digital CLIL in tourism
Digital CLIL means building a learning experience in which to integrate language, digital
and disciplinary skills, as well as intercultural understanding. As seen before foreign
languages and digital skills are indispensable while studying tourism and the field of
content to be taught is extremely wide. Tourism also embraces the development of
learners’ cultural knowledge, skills, and attitudes in interactive settings. Taking into account
these factors, applying digital CLIL in the tourism sector can be extremely beneficial for
those choosing to turn professionals in this field.
Lexicon used in tourist industry
The distinguished international dimension of tourism inevitably affects the lexicon that
characterizes it, often made up of internationalisms, most of them of Anglo-Saxon origin,
with some exceptions (French hotel, maître, concierge, etc.). However, it is very often
English: the same word that defines the entire sector, ‘tourism’, is found in the main
European languages, with the necessary adaptations (all European languages with the
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exception of Slovak, Czech, Finnish, Hungarian and Icelandic). In the Spanish lexicon, for
example, the sector related to travel and transport is the one in which the highest
percentage of anglicisms is registered. For example, the following words are widely used
in the hotel sector in Spain: all inclusive, amenities, booking, buffet, check-in, check-out,
deluxe, suite, king-size, bungalow, camping, double, twin, front desk, rack , rack rate, late
check-out, minibar, no show, on request, overbooking, room service, rooming list, release,
Spa, VIP, etc.
At the airport of almost any country, we all walk through the “Duty Free”. You’d do well to
recall a native language variant for that. Also, there is a strong presence of English in the
names of hotels in popular tourist areas, such as Park, Garden, Palace.
The tourist lexicon assimilates a broad terminology from various fields (geography,
economy, art history, etc.). The tourism micro language is a bundle of interrelated micro
languages that are used in the different contexts through which the tour operator moves.
The use of so many neologisms originating from foreign language in the tourist sector can
facilitate the application of the CLIL method, as the introduction of the content is easier
and directly connected to the real world context.
Customer service
No matter what branch of tourism you work in, hotel, travel agency, tourist office, airport
etc. it is almost certain that you will have to deal with clients on a daily basis.
The key point of all tourist companies are their clients; that is why customer service is of
vital importance and perhaps the most important task for the tourism industry. Many
companies offer the same kind of product or service, but what can distinguish them from
the rest is the quality and the customer service provided by their staff. Most of the big
companies acknowledge that a satisfied client leads to increased sales, generates more
customers, improves public image, provides a certain advantage over competitors,
encourages staff to feel happier and be more efficient in their work and ensures loyalty
from returning customers.
Within the tourism industry, professionals have to deal with clients by phone, face-to-face
or in written form through different channels. Despite the implementation of new
technologies, such as Chabot or Voice interaction that facilitate quick response to the
conventional questions, often the customer demands a human interaction.
For good customer service, it is essential to develop excellent communication skills. In
CLIL methodology, communication is both an activity and a tool. The combination of
specific language and command of the language in general is more relevant in the world of
tourism than in other professional fields due to the great frequency of everyday situations
that take place between professionals and clients (Clavi, 2001). Delivering the contents in
the target language provides constant practice of correct grammatical structures and
application of vocabulary in context. CLIL fosters language acquisition more efficiently and
allows the learners to achieve high levels of fluency in the target language without
sacrificing curriculum content knowledge. We can learn passive voice providing
information to the tourists, the use of adjectives to describe attractions and points of
interest or to learn interrogative forms by asking the clients about their preferences while
putting together a travel package.
Different types of scenarios of interaction between a professional and customer allow us to
design activities that engage pair work, such as creation of short dialogues; giving the
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learners opportunities to practice specific skills in the target language. For example, the
learners can recreate a check-in process at the airport or at the hotel, make or receive a
complaint, asking for and giving directions, and role-play between a waiter and a diner, etc.
We can make use of videos during classes and organize group discussion and analysis of
case studies.
Digital tools support
It is always good to support the classes with the digital tools available and most suitable
for each topic and task. They can make classes more entertaining and provide students
with new digital skills. We can create content quizzes for on-going assessment and instant
feedback (Socrativ, Mentimeter, Quizlet, Quizizz, Edpuzzle). Some collaborative platforms
(Edmodo, Kialo-Edu, Padlet) can support group work, for example when we analyse case
studies.
We shouldn't forget about the development of writing skills. Formal letters, fill in the blanks,
instruction sheets, reports or leaflets. For example, assigning students a task of creating a
leaflet for a tourist destination, we can introduce them to a great online tool – Canva, which
also serves for creating presentations.
Below is an example of a task that combines the development of language skills (oral and
written comprehension and expression), digital skills (making a presentation), cognitive
skills (content understanding, analysis, reasoning, and decision-making) and application of
content-knowledge (tourism destination promotion):
1. Work in groups of six people.
2. Assign the following roles: two providers, two reviewers and two tourists who are
planning a trip.
3. Choose a travel destination (hotel/restaurant) on the internet. Now, by looking at the
pictures and at the features of the place chosen…
4. The two providers each create a written presentation of their hotel/restaurant.
5. On completion of the presentations, the two reviewers write independent reviews.
6. Finally, the tourists have to give their impressions about written reviews and
communicate to the group why they would choose one or the other service offered
by the providers.
7. At the end of the activity, the two providers, taking into account the positive and
negative comments expressed by both the reviewers and the tourists, choose the
best way for them to obtain positive reviews and also how to respond to eventual
negative reviews.
The tourism industry is very good at keeping pace with technological progress. One
example is the use of QR code technology that has become ubiquitous. QR codes can be
found at transport hubs such as airports, railways, bus stations, and ports. They are used
to improve the tourists' experience and make it easier and more meaningful in supplying
relevant information at the right time and place. We also find QR codes at different places
of interest, in parks, zoos, museums etc. Hotels also implement these codes in order to
improve their services – QR codes are used in door lock systems thus taking care of their
guests' security; they can facilitate the check-in process, they can provide information on
all the hotel services. Scanning the QR code, users are redirected to the hotel website,
blog or other resource, which can contain information about events, restaurant tips, local
attractions and activity recommendations. This is a simple way to increase the guest
service level in a hotel, and at the same time connect the guest through social media
platforms such as the property’s blog, Facebook, Twitter and Google+ profiles.
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You can introduce your students to an online tool - QR code generator and afterwards give
them a task to create a city guide using this tool.
Here is a Modern Art Route Reus prepared by our
students and teachers about the capital of Baix Camp,
Spain. Reus is known for its commercial activity, as the
birthplace of Antoni Gaudi, and a popular destination for
rock-climbing.
This QR of the route was created with a free QR-generator
Flowcode: www.flowcode.com
Conclusion
The diverse themes included in the tourism industry and the obligation of mastering of at
least one foreign language (English) makes this sector perfect for the implementation of
the Digital CLIL methodology with its four guiding principles (the 4 “C”s).
In a hospitality and tourism class, students learn about the industry and important
concepts as “content”. Through discussion, pair and group work, case studies analysis and
presentations, the learners express their thoughts, opinions, attitudes and discoveries
through “communication” in the target language. Lectures and studying the provided
material, they use their “critical thinking” skills, or “cognition”, to understand the course
content and to solve the problems. Whilst studying ‘global tourism’ promotes awareness
and understanding of other cultures and values.
Session description and conclusions
Session outline
This particular course was organised in two sessions of one and a half hours each with a
trainer who has training as a language educator and who has been professionally active in
the field of tourism for several years. Each session had the following structure:
1. Introduction of the session
2. Warm up activity: introduction of the main concepts
3. Short Theory presentation
4. Two practical activities
5. Recap and feedback
Trainers’ feedback
The trainers pointed out that the information in the Digital CLIL Guidelines was very
relevant to the target group and presented a very practical manner for trainers to embed it
into their programmes, it contains all the information that a trainer needs to be able to
organise and implement activities revolving around the topic. They were able to adapt
many of the activities suggested, like the role plays described for stress management or
for leadership, with the topics of tourism and used many of the tools described.
They suggested adding some handouts or deliverables that go along with the activities
described, like cut-outs or worksheets that a trainer could take and use directly in their
class, where the trainer could add the content to an already created sample/template.
Trainers also suggested that there should be some links and references to other examples
of CLIL activities that had already been implemented in a wider variety of fields.
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Participants’ feedback
Overall, participants' comments on the sessions were very positive. All of them enjoyed the
way the sessions were organised and delivered and especially the fact that they were
more practical than theoretical. All participants were interested in the field of tourism and
had an elementary-intermediate level of English. They all stated that they very much
appreciated the focus on language in some of the activities, like working in groups
role-plays where they could put into practice many of the things learnt. They also enjoyed
the use of digital tools, such as Kahoot and Factile.
Before enrolling in the sessions, participants had little or no knowledge of the concept of
CLIL but at the end of the sessions they stated that it is a very practical, hands-on and
effective way of learning.
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Digital CLIL and Public Speaking
The Digital CLIL methodology created within the "Digital CLIL for all" project was tested
during a training session for adults organised by DOREA. The workshops aimed to raise
awareness of contemporary "hot" issues and encourage dialogue and acceptance by
improving public speaking skills. The training also aimed to present public speaking as a
learning tool in general.

What is public speaking?
To put it simply, public speaking is the act of speaking face to face to a live audience, while
public speaking skills can refer to the talent of effectively addressing an audience.
Cambridge University dictionary defines public speaking as "the activity of speaking on a
subject to a group of people". However, this should not be confused with just casual talk as
public speaking is more purposeful and meant for celebratory, entertainment, influencing,
or informative purposes - "Public speaking is a process of speaking to a group of people in
a structured, deliberate manner intended to inform, influence, or entertain the listeners".
One thing is common in all the definitions – and that is speaking to an audience. While
some of the definitions also include the clause of "face to face speaking", considering the
modern-day world, the digital technologies available and the way the COVID-19 pandemic
has changed our lives, this may not be the prerequisite anymore.
Public speaking dates back to Greek times. The study of public speaking began about
2,500 years ago in ancient Athens. The ancient Greeks highly valued public political
participation, where public speaking was a crucial tool. Men were required to give
speeches as part of their civic duties, including speaking in the legislative assembly and at
court. Citizens would also meet in the marketplace and debate issues on war, economics
and politics. Good speaking skills were also essential for a prominent social life and mixing
with the wealthy2.
The Romans later developed the art of public speaking and then modern-day speakers.
Among the most famous public speakers today, are Sir Richard Branson3, Oprah Winfrey,
Nick Vujicic, and others.

Public speaking and Digital CLIL
It is crucial to emphasise that a digital CLIL lesson is not a language lesson or digital skills
lesson, neither should it be labelled a subject lesson transmitted in a foreign language.
According to the 4Cs framework, a successful CLIL lesson should combine the elements
of content (such as subject matter, themes, cross-curricular approaches) and focus on the
interrelationship between content (subject matter), communication (language), cognition
(thinking) and culture (awareness of self and 'otherness') to build on the synergies of
integrating learning (content and cognition) and language learning (communication and
cultures)4.

2

D. Barnard “Brief History of Public Speaking and Famous Speakers through the Ages”, 2018, URL:
https://virtualspeech.com/blog/history-public-speaking
3
Owner of “Virgin” brand name, including Virgin Atlantic and Virgin Galactic
4
Elvira Parés Cortacans “Speaking in the CLIL classroom: to what extent do teachers and students use
English in the classroom?”, 2013.
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CLIL, in general, seems to highlight face-to-face oral interaction and fluency in a
meaningful context, bringing the great potential to improve oral communication skills,
accuracy, fluency or even pronunciation and intonation – exactly what public speaking
training aims to do most of the time.
A study carried out by Gallardo and Gómez (2013) set out to test the effectiveness of
additional CLIL exposure on the oral production of secondary school learners of English as
a Foreign Language. Results revealed that CLIL learners had a better performance
regarding fluency, lexis, and grammar. Besides, CLIL students had a huge range of
additional vocabulary. To sum up, this study proved the advantages of additional CLIL
exposure on oral English production.
Thus, combining public speaking workshops together with digital CLIL methodology may
lead to not only improved oral skills, but also improved grammar, lexis and vocabulary
expansion as well as digital skills.

Public speaking training
The training course was aimed at adult learners, and comprised of 25 hours. The training
covered such areas as oral and written foreign (English) language communication, vocal
and bodily aspects of speech, intercultural communication, psychology (acceptance,
empathy-building), intercultural communication, critical thinking and problem solving,
digital skills (in particular information and data literacy, digital content creation and
problem-solving), etc.
The Course covered the following 5 main areas:
1. Preparing a speech
2. Delivering a speech
3. Evaluating a speech
4. Storytelling (intro/main body/conclusion)
5. Short topics on global issues (e.g., climate change, migration and refugees,
homeless population, pandemic and its management, gender equality, etc.)
The primary learning outcomes:
● Learning about advocacy methods and how they can use it to raise awareness,
encourage dialogue and foster positive change
● Learning how to prepare (introduction-main body-conclusion, notes before the
speech, mirror practice, etc)
● Learning how to deliver a speech (standing, moving, body gestures while speaking,
eye contact, breathing, use of the voice, techniques for engaging the audience)
● Learning how to speak unexpectedly within a specific time frame and without
preparing your words
● Learning how to evaluate a speech and give feedback
● Learning how to work in teams to prepare and deliver a speech together
● Enhancing Self-confidence and self-esteem
● Improving critical thinking
The digital CLIL methodology was also applied in order to:
● provide learning contexts relevant to the needs and interests of learners
● promote learner's progression in both language skills and knowledge construction
● offer direct opportunities to learn through language
● explore the links between language and cultural identity, examining behaviours,
attitudes and values

● involve context and content which enrich the learners' understanding of their own
culture and those of others
● Assist using language to construct new knowledge and skills
● integrate new digital learning technologies and promote digital skills
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The training course was initially designed to be delivered in a face-to-face setting.
Unfortunately, due to travelling restrictions the training was organised online, using the
Zoom platform5. Having the training online allowed us to enrich the training by involving
participants from many different backgrounds and countries, fostering cultural awareness
and intercultural communication (CLIL 4 Cs – culture element).
To reach the training course goals, trainers used a mix of formal, informal, and non-formal
learning activities focused on student-centred learning. Consequently, within the CLIL
approach, learner-learner, learner-group, and group-group communication were all
implemented during the training. To make the training more interactive, other digital
platforms and tools were used - YouTube, Mentimeter6, Nearpod7 and Story Dice8.

Advice for the educators
We would recommend using scaffolding strategies when designing and implementing your
training programme. Scaffolding as a metaphor is commonly used in an educational
context to describe any temporary support made available to the learner by the teacher or
more capable peer, designed to assist the learner in successfully accomplishing a learning
task and progress in learning and which is removed when no longer needed9. Some
examples of scaffolding include:
● Breaking an activity down into manageable steps to help students with their learning
process to understand new concepts and develop new skills
● Providing a language framework (for example, leading questions, stem sentences)
to guide participants through a task to improve fluency
● Providing learners with key terms and structures on the CLIL topic and not
forgetting to recycle regularly, especially in the early sessions
● Asking CCQs (Concept Checking Questions) to keep learners on-task and on-track
● Putting students into mixed ability and mixed background groups to benefit from
one another's insights and strengths
● Increasing visualisation of content through maps or graphs to complement or
support the understanding of written and spoken texts
● Using digital tools to keep the learners' actively engaged
● Providing constructive feedback as well as encouraging peer and self-reflection is a
crucial part of the training allowing learners to learn from each other and improve
their learning to learn competence10
All in all, the most important and crucial thing when implementing your own public
speaking training, whether face-to-face, online or using a blended learning approach, is to
create a supportive and stress-free atmosphere, allowing learners to build their
competences and fully participate in all training course activities.

5

Zoom platform: https://zoom.us/
Mentimeter website: https://www.mentimeter.com/
7
Nearpod website: https://nearpod.com/
8
Story dice website: https://davebirss.com/storydice-creative-story-ideas/
9
M. del Carmen Arau Ribeiro, A. Gonçalves and M.Moreira da Silva “Languages and the Market: Selection
of International Perspectives and Approaches” ,2017.
10
Yale Center for Teaching and Learning. (2015). Public Speaking for Teachers I: Lecturing Without Fear.
Yale Center for Teaching and Learning.
6

Feedback from participants
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The learners were very satisfied with the training course as it helped them to overcome
their fear of public speaking at all levels; improved their English language and digital skills;
and allowed them to interact with other participants - learning with and from each other,
and discovering each other's cultures.
They also appreciated the opportunity given to discuss the issues they are passionate
about and see these issues from different perspectives.
The learners emphasised that the relaxing, warm and accepting atmosphere created by
both the trainers and participants themselves was crucial for them when participating in the
activities and expressing themselves.
"The training was absolutely superb, and I genuinely enjoyed each and every moment of it.
The content was extremely informative and incredibly useful. I have attended several
trainings before, but I can't recall any of them having such a strong impact. You have done
a wonderful job and I appreciate your efforts."
"Thanks a lot for such a nice training! I enjoyed all the sessions, and it was a great
pleasure for me to practice my skills with you! I'm really glad to have such an experience."
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